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A Note for Parents - Inclusion Policy
Dear EISB Parents,

At EISB, our school policies are rooted in the IB philosophies, standards and practices. We
aim to model the principles of the IB learner profile and the IB mission in each of our
policies.

Our policies have been developed through discussions with teachers, parents and students
to determine both content and layout. These are the policies mandated by the IB:

1. Admissions
2. Inclusion
3. Language
4. Assessment
5. Academic Integrity

EISB is a diverse global community and this is a source of pride for our school. We
intentionally include and appreciate students of all identities, social situations, learning
abilities and language backgrounds, as long as we can cater for their particular needs. By
enrolling your child(ren) at EISB, you are agreeing to respect and promote the diversity of
our student community. Our school policies are intended to embrace and encourage our
diversity.

In each of our policy documents, you will find the philosophy driving the policy, your child’s
rights and community responsibilities, a description of how each policy upholds the IB
learner profile, and links to the other policies. Additionally, we have included in the
appendices the procedures and processes associated with each policy. Finally, hyperlinks
are also embedded for further reading of EISB and IB documents.

We look forward to working at home and at school to ensure that our students receive a
quality education that meets the high standards of the International Baccalaureate. Through
our partnership, our students will know their right to this education and also appreciate that
they have a responsibility to enable the rights of others.

Thank you, in advance, for reading these policies thoroughly.

Warmest regards,

Esther Herranz Frías Mike Barrett Sergio Mairal
General Director Head of School Diploma Coordinator
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INCLUSION POLICY IB DIPLOMA PROGRAMME

The purpose of this document is to stipulate the conditions of the inclusion policy to the IB

Diploma Programme at European International School of Barcelona.

This document has been produced on the basis of and in alignment with the following IB

publications:

● Diploma Programme Assessment Procedures (Published 2023)

● Access and inclusion policy (Published 2022)

● Learning diversity and inclusion in IB programmes. Removing barriers to learning

(Published January 2016; Updated March 2019)

● Candidates with assessment access requirements (First published May 2009;

Updated July 2014)

● Inclusive access arrangements: Decision pathway (2019)

● Supporting your candidate: Adverse circumstances or access and inclusion? (2019)
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1. IB Mission Statement

The International Baccalaureate aims to develop inquiring, knowledgeable and

caring young people who help to create a better and more peaceful world through

intercultural understanding and respect.

To this end the organization works with schools, governments and international

organizations to develop challenging programmes of international education and

rigorous assessment.

These programmes encourage students across the world to become active,

compassionate and lifelong learners who understand that other people, with their

differences, can also be right.

2. IB learner profile

The aim of all IB programmes is to develop internationally minded people who,

recognizing their common humanity and shared guardianship of the planet, help to

create a better and more peaceful world.

As IB learners we strive to be:

● Inquirers – We nurture our curiosity, developing skills for inquiry and

research. We know how to learn independently and with others. We learn

with enthusiasm and sustain our love of learning throughout life.

● Knowledgeable – We develop and use conceptual understanding,

exploring knowledge across a range of disciplines. We engage with issues

and ideas that have local and global significance.

● Thinkers – We use critical and creative thinking skills to analyse and take

responsible action on complex problems. We exercise initiative in making

reasoned, ethical decisions.

● Communicators – We express ourselves confidently and creatively in more

than one language and in many ways. We collaborate effectively, listening

carefully to the perspectives of other individuals and groups.
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● Principled – We act with integrity and honesty, with a strong sense of

fairness and justice, and with respect for the dignity and rights of people

everywhere. We take responsibility for our actions and their consequences.

● Open-minded – We critically appreciate our own cultures and personal

histories, as well as the values and traditions of others. We seek and

evaluate a range of points of view, and we are willing to grow from the

experience.

● Caring – We show empathy, compassion and respect. We have a

commitment to service, and we act to make a positive difference in the lives

of others and in the world around us.

● Risk-takers – We approach uncertainty with forethought and determination;

we work independently and cooperatively to explore new ideas and

innovative strategies. We are resourceful and resilient in the face of

challenges and change.

● Balanced – We understand the importance of balancing different aspects of

our lives – intellectual, physical, and emotional – to achieve well-being for

ourselves and others.

● We recognize our interdependence with other people and with the world in

which we live.

● Reflective – We thoughtfully consider the world and our ideas and

experience. We work to understand our strengths and weaknesses in order

to support our learning and personal development.

3. Principles

● The IB must ensure that a grade awarded to a candidate in any subject is not

a misleading description of that candidate’s level of attainment.

● Inclusive assessment arrangements are intended to reduce the adverse

effects of a candidate’s long-term challenge(s).

● The inclusive assessment arrangements described in this document are

intended for candidates with the aptitude to meet all assessment

requirements leading to the award of the diploma or course results.
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● If inclusive assessment arrangements are necessary for a candidate during

the course of their study of the Diploma Programme or practice

examinations, the school may provide the arrangements.

● The IB aims to authorize inclusive assessment arrangements that are

compatible with those normally available to the candidate concerned.

● The IB is committed to an educational philosophy based on

international-mindedness. To achieve equity among candidates with

assessment access requirements, the policy represents the result of a

consideration of accepted practice in different countries.

● The IB will ensure that for all candidates requirement are the same.

● Each request for inclusive assessment arrangements will be judged on its own

merit.

● The IB treats all information about a candidate as confidential.

● The IB does not flag or annotate in any way the results of a candidate for

whom inclusive assessment arrangements have been authorized.

● If a school does not meet the conditions specified by the IB when

administering inclusive assessment arrangements or makes arrangements

without authorization, the candidate may not be awarded a grade in the

subject and level concerned.

● If inclusive assessment arrangements are authorized for internal

assessment, the IB may require the candidate’s work to be submitted to the

IB Assessment centre for review.

● A school must not inform an examiner of a candidate’s condition or adverse

circumstance.

● The list of inclusive assessment arrangements available is revised regularly.

● A candidate may participate in three examination sessions to be awarded the

diploma.

● If the nature of a candidate’s challenge and/or the authorized inclusive

assessment arrangement might disturb other candidates during an

examination, the candidate must take the examination in a separate room

and be supervised according to the regulations governing the conduct of

Diploma Programme examinations.
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● Written examinations must be invigilated according to the regulations

governing the conduct of Diploma Programme examinations.

● Any issues should be reported to IB Answers as soon as possible.

4. Candidates eligible for inclusive assessment arrangements

As specified in Diploma Programme Assessment Procedures (IBO, p. 131)

candidates with the following special educational needs are eligible for inclusive

assessment arrangements:

● learning disabilities,

● specific learning difficulties,

● communication and speech difficulties,

● autism spectrum disorders,

● social, emotional and behavioural challenges,

● physical, sensory, medical or mental health issues,

● medical and mental health difficulties, including temporary medical conditions

(with onset or occurrence up to three months before the IB examinations

offered in May/November)

● additional language learners.

5. Responsibilities of the school

● It is the responsibility of the school to meet the student’s learning needs,

including suitable arrangements for teaching and assessment.

● Careful consideration should be given to a candidate’s choice of subjects.

● It is essential that the coordinator consults all teachers concerned at an early

stage in a candidate’s study of the Diploma Programme.

● The inclusive assessment arrangements provided to a candidate must be

planned in advance to give a candidate ample time to learn to use them

effectively during classroom activities.

● The inclusive assessment arrangements provided for a candidate must be

carefully individualized, planned, evaluated and monitored.
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● The inclusive assessment arrangements that are requested should be a

candidate’s usual way of working; the coordinator must ensure that a

candidate is, or becomes, familiar with those arrangements.

● All requests for inclusive assessment arrangements submitted by a

coordinator must have the support of the head of school.

● Before submitting appropriate documentation to the IB Assessment centre,

the school must obtain a consent from the candidate, provided he or she is at

the age of consent in their country, or from the candidate’s parent(s) or legal

guardian(s).

● An application for inclusive assessment arrangements must be submitted on

behalf of a candidate by the coordinator using the online request form.

● The school is responsible for making all arrangements for approving and

appointing a scribe, reader, prompter, practical assistant/aide or

communicator.

● The school is responsible for making all arrangements for assistive

technology that may be used for a candidate’s learning and assessment.

● The school is responsible for ensuring that all equipment authorized for a

candidate with assessment access requirements functions correctly and that

there is a member of staff who is familiar with its use.

6. Applications for inclusive assessment arrangements

● All requests for inclusive assessment arrangements must be submitted

online and must specify exactly which arrangements are being requested.

● All requests for inclusive assessment arrangements must be submitted six

months prior to an examination session.

● Questions pertaining to the selected arrangements must be answered on the

online application.

● Any other specific or additional information that the school wishes to

communicate to the IB must be communicated in the Other/Additional

information section in the online application.

● For anticipated and retake candidates, authorizations for inclusive

assessment arrangements for a candidate are applicable to all future
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examination sessions.

7. Supporting documentation

In order to submit requests for access arrangements, two forms of supporting

documentation are required to be uploaded to the online application “Request of

inclusive assessment arrangements”. The first document is a

psychological/psycho-educational/medical report from a psychological or medical

service and the second is educational evidence from the school.

8. Arrangements not requiring authorization

● A candidate is permitted to take an examination in a separate room if it is in

the best interests of the candidate or other candidates in the group.

● The coordinator may arrange for appropriate seating to meet the needs of

individual candidates.

● An assistant, if necessary a nurse, may be in attendance if this is necessary

for the welfare or safety of a candidate.

● A candidate who normally uses an aid is allowed to use the aid in

examinations. Note: It is in breach of regulations if candidates are found in

possession of any other mobile devices in the examination room.

● A candidate with a hearing condition may receive instructions from a

communicator.
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● If a candidate has difficulties in reading or attention, test directions may be

clarified by the invigilator or a designated reader.

● Magnifying devices to enlarge and read print may be used by candidates with

vision issues.

● For a candidate who has colour blindness, the coordinator (or invigilator) is

permitted to name colours in an examination paper. However, no other form of

assistance may be given without authorization from the IB Assessment centre.

● A candidate who is hypersensitive to sound is permitted the use of noise

buffers such as headsets, earplugs and individual workstations with acoustic

screens.

● A candidate may be permitted rest breaks if required to do so due to medical,

physical, psychological or other conditions.

● A candidate may be permitted the use of a prompter due to attention issues,

psychological or neurological conditions. A prompter would ensure that a

candidate pays attention to the examination.

● At the discretion of the coordinator, a candidate may be given additional time

to complete assignments during the two-year programme. For the submission

of work for assessment that is required, the coordinator must contact IB

Answers (See section 4.8 Access to extensions and exemptions).

9. Inclusive assessment arrangements

As listed in Candidates with assessment access requirements (IB, pp. 12-25) the

following inclusive access requirements can be authorized by the IB:

● Access to modified papers - modifications can normally be made to

examination papers for candidates with visual challenges or specific learning

difficulties.

● Access to additional time - additional time may be authorized for written

examinations and for certain activities connected to internal assessment

according to the candidate’s assessed needs. The amount of additional time

given to a candidate is directly linked to the degree of the access requirement.

● For a large number of candidates, eligibility for additional time and the amount
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of time authorized will be dependent on the standard scores on psychological

reports.

● Access to writing - candidates who require inclusive assessment

arrangements to access writing may be authorized a scribe, word processor,

word processor with spell checker/speech recognition software and

transcripts.

● Access to reading - Candidates who require inclusive assessment

arrangements to access reading may be authorized a reader or reading

software.

● Access to speech and communication - candidates with speech and

communication difficulties may need inclusive assessment arrangements to

access some assessment components. The use of communicators or

augmentative speech equipment may be authorized in these circumstances.

● Access to calculator - a standard score of 90 or less in a test of

mathematical fluency entitles a candidate to be eligible to use a four function

calculator.

● Access to practical assistance - in order to be eligible to use practical

assistance as an access arrangement, a candidate must show evidence of a

physical, sensory or medical challenge. It is particularly suited to situations

where there is a concern for a candidate’s health or safety.

● Access to extensions to deadlines - a candidate must show evidence of a

medical or psychological challenge that has genuinely prevented them from

completing work in time for the coordinator to submit the work.

● Access to exemptions from assessment - if an assessment component or

part demands a physiological function that a candidate is not able to perform,

an exemption may be authorized. Before submitting a request for an

exemption from a component, careful consideration should be given to

whether all reasonable adjustments have been considered.

10. Local, national and international legal obligations on inclusion that have to
be met

The school ensures that all the documentation and procedures with regard to
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inclusion and meeting students’ special educational needs – both during their

educational process and for the organization of external examinations – have been

produced and are subject to review in alignment with the up-to-date documents

published by the IB or the relevant ordinance issued by the Spanish Ministry of

Education.

11. Local, national and international legal requirements of teachers in meeting
the needs of students

All DP teachers are required by the national and international laws to ensure they

have taken every possible effort to meet their students’ individual learning needs and

planned their teaching process in a way that supports SEN students in achieving

their learning goals and making progress. All teachers are equally responsible for

this.

12. Use of individual educational plans

Individual educational plans (IEPs) are written for students who are identified for

special educational support.

Identification of a student with a learning need may occur at any stage of their

education. Teacher’s observation plays a key role in identifying special educational

needs in students. When a teacher notices that a student may require special

educational support, their task, first of all, is to observe the student, assess their

work and document any strategies that have been used to support their learning.

Next, the teacher must inform the DP Coordinator about their observations. The

DPC contacts other teachers and the SEN coordinator or the school

psychologist/counsellor and subsequently, a meeting is called to discuss the

student’s current situation based on teachers’ observations and decide on the ways

of support for them. The parents/legal guardians are notified about the areas of

concern and asked to attend a meeting at the school with the DPC and the SEN

coordinator to discuss the individual needs of their child and decide on the further

steps to be taken to ensure the student’s special educational needs are met and

they receive sufficient support to become successful in their learning. With the
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parents’ consent, a student may be referred for psychological-educational testing

and on the basis of the psycho-educational assessment provided by an outside

institution an Individual Educational Plan will be developed for the student. The IEP

specifies student’s learning goals, includes information from observations, student’s

interests, learning approaches, strengths and challenge areas. The purpose of IEP

is to document a student’s individual educational needs and ensure a common

understanding of their learning profile among teachers, parents, students and

anybody who is involved. The IEP is required to be read and signed by the parents.

Review of the IEP occurs yearly. All documentation regarding the support is

recorded and kept in the student’s confidential file.

Also, a student’s parents/legal guardians may ask the school for support in case

they observe any difficulties their child experiences in their learning.

When students change schools, the documents will be transferred to the other

school. In case of new students entering the school with a working IEP, the school

will comply with recommendations included in it and will work towards its

development based on the observation of the new student’s performance.

13. Procedures regarding confidential information

Confidentiality of privileged information is an essential component of an effective

collaboration within the school community and between the school and the parents.

Therefore, any documentation that is collected by the school and stored on its

premises regarding inclusion access requirements and students’ special educational

needs is regarded as confidential and safeguarded in many ways from the time of

admission to the school, or recognizing a special need or learning difference. First of

all, everyone who has access to the documentation in both a printed and digital form

is obliged not to pass it on to anybody who is not involved in planning and the

implementation of any kind of educational support for students. Parents are notified

about the necessity of sharing any relevant information concerning their child with

the school and assured at the same time that it will be used only in relation to and to

the advantage of their child, only among the staff involved. Secondly, the student’s

files (including IEPs) are kept in a locked area of an administrative office with

access for the support staff relevant to the student issue. Also, any student cases
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shall be discussed in private.

14. Parents’ and students’ responsibilities

14.1. Responsibilities of the parents

As parents have unique knowledge of their child that can contribute to the child’s

learning success, they are expected to:

● disclose any previous formal educational-psychological evaluation at the time

of admission to the Diploma Programme;

● update the educational-psychological evaluation when necessary and

justified by the student’s school performance to ensure the current evaluation

reflects the student’s current individual educational needs;

● participate meaningfully in the implementation of the individual educational

plan of their child;

● provide a good and supportive learning environment at home;

● supporting the work of the school by showing active interest in their child’s
progress;

● provide any relevant documentation needed for inclusive assessment access

arrangements.

14.2 Responsibilities of the students

As students should develop, among others, their proactivity, self-management skills

and independence, they are expected to:

● express their needs regarding their education;

● cooperate with teachers to meet the learning goals set in the individual
educational plan;

● ask for support if needed;

● complete the coursework to the best of their skills in the allocated time;

● reflect on their achievements and progress and the strategies used in

teaching and their individual learning to evaluate how they have helped them

to reach their learning goals.

15. Inclusion Policy review
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All DP teachers are equally responsible for developing the policy, implementing it

and introducing any necessary modifications. The DP Coordinator ensures that any

new or updated documentation with regard to the Inclusion Policy provisions, which

is published by the IB, will have its reflection in the school’s operating policy. Also,

each DP teacher’s suggestions in this matter will be taken into account and

discussed in terms of their relevance to this document. For the purpose of a regular

review of the policy it has been agreed that the DP Faculty meets on a yearly basis

to discuss how the policy is working and implement any modifications, if applicable.

Also, the school SEN coordinator is responsible for providing up-to-date information

to the DP Coordinator and DP teachers regarding any individual assessment needs

and arrangements for either existing or new DP students.

16. Communicating the Inclusion Policy

The policy will be presented to all DP students by the DPC and the SEN coordinator

at the beginning of DP Year 1 to ensure students that the school will support

students with any individual special educational needs. The policy will be also

communicated and explained to parents or legal guardians at the beginning of DP

Year 1 at an information event. Similarly to other school documents connected with

the Diploma Programme, Inclusion Policy will be made available to parents and

students via Managebac, which they can access with login details provided by the

school.

17. Professional development for the staff

All DP teachers undergo professional development training for the course they

teach. Additionally, they receive development on strategies to recognize and meet

special educational needs of students. The development with regard to SEN may be

organized for teachers on the school premises by either the SEN coordinator, the

school psychologist/counsellor or an outside training institution/company. Also,

teachers are encouraged to attend workshops and conferences organized in this

area outside the school.
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18. Roles and responsibilities for training new teachers

All new DP teachers are required to undergo training on the IB standards, practices

and requirements with a practical insight into how they are implemented at the

school. It is the DP Coordinator who is responsible for the general training

(curriculum, assessment, ATLs, TOK integration etc., policies and other

documentation) and if possible, the new teachers should be also trained by DP

subject or core teachers in the specific requirements and practices. The new

teachers are required to attend the first online workshop available provided by the

IB Professional Development service. During the training, especially regarding the

policies part, teachers are familiarized with the provisions of the Inclusion Policy, the

local, national and international legal obligations on inclusion that must be respected

as well as ways of requesting inclusive access requirements for students and the

support from the IB in this respect. This part of the training is facilitated by the

school’s SEN coordinator.

19. Links to other school policies

This policy has been produced in alignment with other school policies regarding the

Diploma Programme and for any matters that are not specified herein the relevant

policy should be referred to.

20. Final provisions

For any matters not directly addressed herein, the current IB publications or relevant

local, national or international documents pertaining to respecting students’

individual educational needs should be referred to.

21. Appendix: School additional support documents



Candidate School
21.1. INDIVIDUAL EDUCATION PLANS (IEP)

TYPES OF IEP

The school applies several types of IEP (Individual Education Plan,

psycho-pedagogical aids adapted to our educational diversity) depending on the SEN

(Special Educational Needs) of the students:

● Sports or Artistic IEP: for students who already work on music or physical

education intensively outside of school (requires a minimum of certified

hours).

● Linguistic IEP: for students with language difficulties (for coming from

outside of Catalonia).

● Reinforcement IEP: for students who have learning difficulties, such as

ADHD, dyslexia or ASD, because they have different learning abilities than

the majority.

● Expansion IEP: for students with high intellectual abilities, such as gifted

(high ability in all areas) or simple talent (only in one area) or compound

talent (in several areas).

TYPES OF INTERVENTION

● Sports or Artistic IEP: they may not do Music, PE or Swimming if they

accredit their extracurricular exercise at a high level, certified by the

corresponding official school or federation.

● Linguistic IEP: they go to the International Homeroom and will have

reinforcement IEP when entering the regular class in the languages they are

learning.

● Reinforcement IEP and Expansion IEP: with these students we will follow

these steps:
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1. Intervention guidelines. Before a clinical evaluation, other solutions must

be sought (which will help clarify the difficulty, seeing what was tried

previously and did not work).

Agree (in coordination and with parents if necessary) strategies for the

classroom and/or home, first seeking a solution that does not affect the

evaluation or the curriculum (behavior guidelines, study, records,

reinforcements, specific stimulation exercises …).

2. Stage psychologist. If it is not resolved , a first psycho-pedagogical

evaluation will be done. Depending on the results, you may direct new

guidelines (point 1) or a referral (point 3).

3. External center. The psychologist is the only one who can refer to

another specialist if:

1. the results of the pre-assessment are clinically significant;

2. The results do not rule out SEN and the solutions were not

sufficient to compensate for their needs (after being applied over

a period of time).

4. Report from an external center that is sent to the stage psychologist,

confirming the SEN:

1. From Primary 1 to 3: it will not be necessary for a IEP but if it

goes it must explain the affected areas (in the reinforcement PIs

the necessary re-education must also follow).

2. From Primary 4 to IB 2: they will need a diagnosis with their SEN

to have the IEP.

5. Inform the family of the IEP. Agree on your compliance with the IEP and

specify which points will be applied, understanding that it is to obtain a

fair performance, even with good grades.

6. Inform the student of the IEP. The psychologist will explain the agreed

points and also the reasons. The student must know and understand

what is happening to him/her and why the IEP is applied, even if it is in a

very simple way (achieving this is already half a treatment, removing

negative labels of “stupid”, “bad” or “lazy” and helping him/her to find
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their own learning strategies):

1. In Reinforcement IEP , let them know that they have intellectual

capacity and that their difficulty is in a skill that is different - not

worse - than how the majority learn.

2. In Expansion IEP , they know that they can improve not only in

the areas in which they excel and that being successful depends

on intellectual capacity and motivation, but also on effort,

relationships with others, accepting that things are not always

logical or as one expects and the value of the attempt beyond the

result.

7. Inform all the teachers of the IEP. Add their name to the list of students

with IEP.

21.2. SPECIAL NEEDS IEP (Individual Education Plan)

The Special Needs IEP applies to students diagnosed with special educational needs
(SEN). These students have some quality in their learning that is different from the
majority (such as attention, spatial orientation or phonological awareness). This quality
may not be a disorder per se, but it does mean that they learn some things easier in a
different way, and this gives them a disadvantage (because teaching is usually
adapted to the way most people learn).

In other cases, the cause of the difficulty may be temporary and resolved by
re-education (a visual aspect that can be remediated, a foreign student who is learning
the language, etc.), therefore an IEP may be applied temporarily.

To compensate for these differences we offer support to all these students, attending
to their diversity, to ensure that their grades reflect as much as possible their true
capacities and effort. In fact, these students can excel in other areas, which might be
more developed because of their differences (such as visual memory, social skills,
manipulative skills or creativity).

In Secondary, these students are eligible for the following adaptations (see which ones

apply in the Students with IEP list):

1- Spelling. Subtract for each misspelling only half as much as for other

students. If the student makes excessive spelling mistakes, we don’t

highlight all repeated mistakes (only the first one is corrected, the repeated
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ones are simply underlined). This way the correction does not look like "a

minefield".

2- Examination preparation. Whatever grades are achieved, on the day of
the exam the student can hand in exercises that helped him/her to revise
the topics (outlines, practice of corrected exercises…). In this case, "+0.5" is
written on the exam to show the student that his/her preparation is valued.

3- Examination questions. Will be read aloud (to everyone), PI students can
receive clarifications during the exam individually (teacher approaches the
student or vice versa). We have to give oral explanations or can phrase
questions in a more concise manner (or highlight key words) to avoid
confusion and make sure that the student understands the questions.

4- Submission of the exam. In case of impulsive students who hand in the
exam before time, we return it to them to "look for mistakes" (if we only ask
them to "re-read", they might literally "re-read" without paying attention; it is
better to tell them to look for something: unanswered questions or only
partly answered, counting errors, spelling mistakes...). Especially if they are
very impulsive or inattentive, because they want to have it done quickly and
finish (and rest their attention).

5- Recovery of concepts. The student has the possibility, after the exam is
corrected, to hand in exercises that help him/her to learn the concepts
he/she failed in (such as correcting wrong answers at home or doing similar
exercises). This will add "+0'5" to the student’s grades.

6- The use of a calculator is allowed throughout secondary.

7- French. Only in case of having significant difficulties in core subjects and if
the student and parents wish, this subject can be dropped. During the
French classes, the student will follow classes of a subject he/she needs to
reinforce in another class group, or will go to the Library to advance work. In
case of repeating classes: a) the student will do homework for this subject;
b) if no homework assigned, he/she will revise for the subject with visible
study techniques (underlining, outlining, practicing corrected exercises...).
He/she will be able to ask the teacher for help in case of doubts like any
student of that group. The student can also do only the oral part of French,
without evaluating the writing skills practiced in class.

Only for students with DYSLEXIA, in addition to the above mentioned points:

8- They are not asked to read in public if they don’t want to, nor asked to go to
the whiteboard in an improvised way.
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9- They don’t need to copy instructions and they can use notes of classmates.

In Baccalaureate, the IEP includes the adaptations that are officially granted in the
Selectivity Exam (Selectividad):

10-Extra time: +1/3 of the normal exam time (e.g., 1h = +20'; 1h 30'= +30') to
finish and look for errors

11- Only for the students with dyslexia: only 1 in 3 spelling mistakes is deducted
and we apply points 3, 6, 8 and 9 of the Secondary IP.

In the TEACHERS GUIDELINES there are more practical ideas to adapt for each
student according to his/her SEN.

21.3. Expansion EIP (for High-Achieving, Gifted and Talented
Students)

1. TRAINING OF PSYCHOLOGISTS (attendance at various congresses,
interviews with specialists and centers, attendance at talks and meetings with
parent associations...).

2. TEACHER TRAINING .

3. DETECTION (and internal referral of the case to our department by parents,
teachers or students).

4. PRE-EVALUATION (capacity tests that can confirm the possibility, not
diagnose):

● INDIVIDUAL
● GROUP (only if you have a clear line already established to search

for more students)

5. REFERRAL (to an external center) AND CONFIRMATION (with a diagnosis
report).
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6. DIAGNOSIS OF HIGH CAPACITIES , distinguishing between:

● INTELLECTUAL PRECOCITY (advanced maturity that can
normalize over time) It can occur up to the age of 12, having to be
reviewed over time (as we do with young children who are very
impulsive, before confirming ADHD) if:

● It ends up being balanced with the general abilities of the
majority : it would have been an 'intellectual precocity', like
the physical growth spurt that some give before their peers,
without leading to 'gigantism'.

● He maintains his intellectual distance from his classmates in
secondary school: it would be time to corroborate the
diagnosis.

● TALENT (high capacity only in one area –SINGLE- or in several
areas –COMPOSITE)

● SUPEREDUALITY (high capacity in general, in practically all
areas)

7. INTERVENTION PLANNING (center-GPP-coordination):

● ENRICHMENT (eliminating objectives that you must show you
already know):

● Curricular (expansion of the objectives of its subjects)
● Random (study of other topics outside of your resume)

Enrichment methodologies:

● workshop (specialized course)
● project (research work)
● mentored (supervision and guidance by a tutor other than

your tutor)
● cooperative work (working in a group)
● peer tutoring (teaching other peers)

● GROUPING (in another classroom with similar students)
● Global (all day)
● Partial (a few hours)

● PARTIAL ACCELERATION (of some areas):
● Internal (takes advanced objectives in class)
● External (takes advanced objectives in the class of the

advanced level)
● TOTAL ACCELERATION (changes classes to join a higher course,

learning the concepts that are skipped outside of school, until they
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catch up)

Accelerations can make it easier for these students to receive the
necessary stimulation, whenever possible. A Partial Acceleration is the
first step to making a Total (to confirm that it adapts as expected to the
academic, emotional and social level of the group).

8. INTERVENTION AGREEMENT (school-center-parents-student)

9. APPLICATION OF THE AGREEMENTS

10.OTHER GUIDELINES

● By requiring them to: value the effort to which they are not
accustomed and that does not depend only on their intellectual
capacity (encourage them to improve their grades like the others -
perhaps it is less difficult for them to understand it than others, but it
is difficult for them to study it -, or other things that is difficult for
them: the handwriting, the presentation of their work, doing their
homework, studying, writing the operations so as not to leave out
data when they are more complex - writing them down is silly for
them if mentally they do it faster, but the complexity makes them
have failures due to not training the process; they believe that if
they understand it they will know how to do it, but you have to
practice to remember it–, etc.).

● When motivating them : giving them arguments , it is not about
convincing but explaining why (improve the handwriting, not
because it is prettier, but because they will pay more attention to it,
and it can improve their evaluation; improve the grade because it
trains you to be a student stronger in the future), and convert the
objectives into challenges (improve the grade or letter as a
challenge, compare them with previous ones and give them positive
comments, etc.).

● When teaching them: propose complex situations where they can
combine different resources, tasks oriented to transversal or
synthesis themes, that involve different areas, that connect various
information (rather than giving more of it) and activities that allow
autonomous work (better creative than very planned).
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